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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

1 11 4 3 4 W-8 

The student will evaluate the 
relevance of information from 
multiple sources. 

 
 
 
 
 
 
 
 
 
 
Key Elements: 
Source #3 (Financial Literacy, Beyond the Classroom) 
• The financial literacy training commonly used now does not produce 

significant results. However, there are three approaches that seem 
promising. 

• Just-in-time education provides training at "crucial moments," such as right 
before high school seniors take out a student loan, or right before someone 
is taking out a mortgage or thinking about retirement.  

• Another method for teaching financial literacy is to offer simple principles 
people can easily apply. For example, "get a 15-year old mortgage if you are 
over 50."  

• A third approach to increasing financial literacy is to make financial decisions, 
such as choosing a mortgage, easier to understand. 

 
Rubric: 
(2 points) Response is an evidence-based explanation that correctly identifies the 
most relevant source AND includes two details from that source that support this 
evaluation and that explains why each detail supports the idea that it is the most 
relevant source. 
(1 point) Response is an evidence-based explanation that correctly identifies the 
most relevant source AND includes one detail from that source that supports this 
evaluation and that explains why the detail supports the idea that it is the most 
relevant source. 
OR 
Response is an evidence-based explanation that correctly identifies the most 
relevant source AND includes two details from that source that support this 
evaluation but does not explain why each detail supports the idea that it is the most 
relevant source. 
OR 
Response is an evidence-based explanation that does not identify a source or 
correctly identify the most relevant source but includes two details from the correct  
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Continued on next page 
source and that explains why each detail supports the idea that it is the most 
relevant source. 
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or 
blank. 
 
Exemplar:  
(2 points) Source #3 would most likely be relevant to students researching new 
approaches to increasing people's financial literacy because this source provides the 
most examples of alternative approaches for teaching financial literacy. One 
example discussed in the source is just-in-time education, where training is 
provided at "crucial moments," like right before someone decides on a student loan. 
Another example is giving people "simple rules of thumb" to follow. Because these 
are both concrete examples of new approaches to teaching financial literacy, this 
source would be most relevant to students researching that topic. 
 
(1 point) Source #3 would most likely be relevant to students researching new 
approaches to increasing people's financial literacy. One example of a way people 
can increase their financial literacy discussed in this source is just-in-time 
education, where training is provided at "crucial moments" like right before 
someone decides on a student loan. Another example is giving people "simple rules 
of thumb" to follow. 
 
(0 points) Source #1 states that people need financial literacy education 
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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

2 11 4 2 4 W-8 

The student will integrate 
information by paraphrasing 
while avoiding plagiarism. 

 
 
 
 
 
 
 
 
Key Elements: 
Source #1 (Working Financial Literacy in With the Three R’s) 
• Students in Matthew Frost's American history and economics class reported 

that they had positive outcomes from participating in the personal finance 
portion of this course. One student said he learned about the importance of 
budgeting money. Another student reported that the class prompted her to 
open a Roth I.R.A.  

• A study conducted by a professor at the University of Florida found that 
students who were required to take financial literacy classes in high school 
were more likely to budget and save their money, and less likely to accrue 
credit card debt. 

Source #2 (Financial Education Leaving Americans Behind) 
• There is evidence that financial literacy courses don't work and can 

potentially even harm the students who take them by making them 
overconfident in their ability to make good financial decisions. 

• Willis says that financial literacy classes can actually keep people from 
attaining their financial literacy goals. She cites examples of students whose 
financial literacy skills stayed the same or decreased after taking financial 
literacy classes.  

• A Harvard Business School study concluded that common financial literacy 
programs used in the past two decades did not alter the choices participants 
made about their finances. 

 
Rubric: 
(2 points) Response provides an adequate explanation of how information in Source 
#1 refutes information in Source #2 and appropriately paraphrases both sources 
involved while avoiding plagiarism. 
(1 point) The response provides a limited/partial explanation of how information in 
Source #1 refutes information in Source #2 and appropriately paraphrases both 
sources involved while avoiding plagiarism.  
OR  
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The response provides an adequate explanation of how information in Source #1 
refutes information in Source #2, but does not appropriately paraphrase all sources 
involved. 
Continued on next page 
(0 points) Response is an explanation that is incorrect, irrelevant, insufficient, or 
blank. 
 
Exemplar:  
(2 points) According to Source #2, financial literacy classes are ineffective and can 
even harm the people who participate in them by making them overconfident in 
their ability to make good financial decisions. Source #1 refutes this information. It 
includes a study conducted by a professor at the University of Florida that found 
students who were required to take financial literacy classes in high school were 
more likely to budget and save their money and less likely to accrue credit card 
debt. This refutes the information in Source #2 because it is concrete evidence that 
financial literacy classes can be effective. 
 
(1 point) According to Source #2, financial literacy classes are ineffective and can 
even harm the people who participate in them by making them overconfident in 
their ability to make good financial decisions. Source #1 refutes this information. It 
includes a study conducted by a professor at the University of Florida that found 
students who were required to take financial literacy classes in high school were 
more likely to budget and save their money, and less likely to accrue credit card 
debt. 
 
(0 points) According to Source #2, financial literacy classes are ineffective. 
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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

3 11 4 4 3 W-9 

The student will cite evidence 
to support arguments, 
analyses, or conjectures. 
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Key Elements:  

People should take financial literacy classes when they are young so they are 
prepared to make good financial decisions as young adults. 

1. Source #1  
2. Source #4 

Some people support financial literacy despite evidence that it does not work. 
1. Source #2 

Financial literacy education could be effective if we rethink the way it is taught.  
1. Source #3 

Resources for improving financial literacy should be spent on financial regulation 
instead. 

1. Source #2. 

Rubric:  

(1 point) 5 cells completed correctly 

(0 points) Fewer than 5 cells completed correctly or blank 
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Item # Grade Claim Target DOK 
Item 

Standard Evidence Statement 

4 11 2 7 4 W-1b 

The student will write full arguments about 
topics or sources, attending to purpose and 
audience: establish and support a claim, 
organize and cite supporting evidence from 
credible sources, provide appropriate 
transitional strategies for coherence, and 
develop a conclusion that is appropriate to 
purpose and audience and follows from and 
supports the argument(s) presented. 
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4-Point 
Argumentative 

Performance Task Writing Rubric (Grades 6‐11) 

Score  4  3  2  1  NS 

O
rg
an

iz
at
io
n/
Pu

rp
os
e 

The response has a clear and 
effective organizational structure, 
creating a sense of unity and 
completeness. The organization is 
fully sustained between and within 
paragraphs. The response is 
consistently and purposefully 
focused: 
 

 claim is introduced, clearly 
communicated, and the focus is 
strongly maintained for the 
purpose and audience 

 
 consistent use of a variety of 

transitional strategies to clarify 
the relationships between and 
among ideas 
 

 effective introduction and 
conclusion 

 
 logical progression of ideas from 

beginning to end; strong 
connections between and among 
ideas with some syntactic variety 

 alternate and opposing 
argument(s) are clearly 
acknowledged or addressed* 

The response has an evident 
organizational structure and a sense 
of completeness.  Though there may 
be minor flaws, they do not interfere 
with the overall coherence.  The 
organization is adequately sustained 
between and within paragraphs. The 
response is generally focused: 
 
 claim is clear, and the focus is 

mostly maintained for the purpose 
and  audience 
 

 adequate use of transitional 
strategies with some variety to 
clarify relationships between and 
among ideas 

 
 adequate introduction and 

conclusion 
 
 adequate progression of ideas 

from beginning to end; adequate 
connections between and among 
ideas 

 alternate and opposing 
argument(s)  are adequately 
acknowledged or addressed* 

The response has an inconsistent 
organizational structure. Some 
flaws are evident, and some ideas 
may be loosely connected. The 
organization is somewhat sustained 
between and within paragraphs. 
The response may have a minor drift 
in focus: 

 
 claim may be somewhat unclear, 

or the focus may be insufficiently 
sustained for the purpose and/or 
audience 

 
 inconsistent use of transitional 

strategies and/or little variety 
 
 

 introduction or conclusion, if 
present, may be weak 

 
 uneven progression of ideas from 

beginning to end; and/or 
formulaic; inconsistent  or unclear 
connections among ideas 

 alternate and opposing 
argument(s) may be confusing or 
not acknowledged * 

The response has little or no 
discernible organizational 
structure. The response may be 
related to the claim but may 
provide little or no focus: 

 
 
 

 claim may be confusing or 
ambiguous; response may be too 
brief or the focus may drift from 
the purpose and/or audience 

 

 few or no transitional strategies 
are evident 

 
 

 introduction and/or conclusion 
may be missing 

 

 frequent extraneous ideas may be 
evident;  ideas may be randomly 
ordered or have unclear 
progression 

 alternate and opposing 
argument(s) may not be 
acknowledged * 

 Insufficient 
(includes copied 
text) 
 

 In a language 
other than 
English 

 
 

 Off‐topic 
 

 Off‐purpose 

*Acknowledging and/or addressing the opposing point of view begins at grade 7. 
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4‐Point 

Argumentative 
Performance Task Writing Rubric (Grades 6‐11)

Score  4  3  2  1  NS 

Ev
id
en

ce
/E
la
bo

ra
tio

n 

The response provides thorough and 
convincing elaboration of the 
support/evidence for the claim and 
argument(s) including reasoned, in‐
depth analysis and the effective use 
of source material.  The response 
clearly and effectively develops ideas, 
using precise language: 

 
 comprehensive evidence (facts 

and details) from the source 
material is integrated, relevant, 
and specific 

 
 clear citations or attribution to 

source material 
 
 effective use of a variety of 

elaborative techniques* 
 

 
 

 vocabulary is clearly appropriate 
for the audience and purpose 

 

 effective, appropriate style 
enhances content 

The response provides adequate 
elaboration of the support/evidence 
for the claim and argument(s) that 
includes reasoned analysis and the 
use of source material.  The response 
adequately develops ideas, 
employing a mix of precise with more 
general language: 

 
 adequate evidence (facts and 

details) from the source material 
is integrated and relevant, yet may 
be general 

 
 adequate use of citations or 

attribution to source material 
 
 adequate use of some elaborative 

techniques* 
 

 
 

 vocabulary is generally 
appropriate for the audience and 
purpose 
 

 generally appropriate style is 
evident 

The response provides uneven, 
cursory elaboration of the 
support/evidence for the claim and 
argument(s) that includes some 
reasoned analysis and partial or 
uneven use of source material.  The 
response develops ideas unevenly, 
using simplistic language: 

 
 some evidence (facts and details) 

from the source material may be 
weakly integrated, imprecise,  
repetitive, vague, and/or copied 

 
 weak use of citations or 

attribution to source material 
 
 weak or uneven use of elaborative 

techniques*; development may 
consist primarily of source 
summary or may rely on 
emotional appeal 

 
 vocabulary use is uneven or 

somewhat ineffective for the 
audience and purpose 
 

 inconsistent or weak attempt to 
create appropriate style 

The response provides minimal 
elaboration of the support/evidence 
for the claim and argument(s) that 
includes little or no use of source 
material. The response is vague, lacks 
clarity, or is confusing: 
 
 
 
 evidence (facts and details) from 

the source material is minimal, 
irrelevant, absent, incorrectly 
used, or predominantly copied 

 
 insufficient use of citations or 

attribution to source material 
 
 minimal, if any, use of elaborative 

techniques*; emotional appeal 
may dominate 

 
 
 

 vocabulary is limited or ineffective 
for the audience and purpose 

 
 
 little or no evidence of appropriate 

style 
 

 Insufficient 
(includes copied 
text) 

 
 In a language 

other than 
English 

 

 Off‐topic 
 

 Off‐purpose 

*Elaborative techniques may include the use of personal experiences that support the argument(s). 
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2‐Point 
Argumentative 

Performance Task Writing Rubric (Grades 6‐11)
 

Score 
 

2  1 
 

0  NS 

Co
nv
en

tio
ns
 

The response demonstrates an adequate 
command of conventions: 

The response demonstrates a partial command 
of conventions: 

The response demonstrates little or no 
command of conventions: 

 Insufficient 
(includes copied 
text) 
 

 In a language 
other than 
English 

 
 Off‐topic 
 
 Off‐purpose 

 adequate use of correct sentence formation, 
punctuation, capitalization, grammar usage, 
and spelling 

 limited use of correct sentence formation, 
punctuation, capitalization, grammar usage, and 
spelling 

 infrequent use of correct sentence formation, 
punctuation, capitalization, grammar usage, 
and spelling 

     

     

     

 
Holistic Scoring: 

 Variety: A range of errors includes sentence formation, punctuation, capitalization, grammar usage, and spelling 
 Severity: Basic errors are more heavily weighted than higher‐level errors. 
 Density: The proportion of errors to the amount of writing done well. This includes the ratio of errors to the length of the piece. 

 
 
 
 
 
 
   


